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Inventory Check List
  Item Description Comments

Teacher's Manual

Cotton gloves 5 pairs

Artefacts Cork – white

Cork – light brown

Cork – dark brown (2)

Fishing nets (2)

Hand bailer

Twine

Wooden skiff

Net needles (2)

Canoe & 2 paddles

"Cedar chips"

Historical documents (file folder) Musqueam Indian Band: Information

Musqueam Indian Band: Declaration

The Crown's Promise

Historical photographs (14 – file folder) #1985 4 32 – gillnetter

1977 16 1 – two women

1978 34 15 – cannery workers

1978 34 47 – small fishing boat

E-05070 – employee housing

#58014

#57615

#59836

VPL 12826 – Long-houses

The brand new Native Spirit

Rehanging a salmon seine net

Ron Sparrow Jr. working

Ed Sparrow mending net

Six boats owned by Sparrow family

Non-Fiction books Hands of Our Ancestors

Musqueam Reference Grammar

Cedar: Tree of Life

Indian Fishing

FNLG Bird Book (2)

Maps Richmond Place Names

Musqueam Statement of Intent Area

First Nations Peoples of BC
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  Item Description Comments
DVDs Writing the Land

Cedar and Bamboo

Musqueam Thru Time – Part 1
Musqueam Thru Time – Part 2

Other Resources Musqueam Alphabet (2 sheets)

Musqueam newspaper

Point Grey Pre-University (3 sheets)

News Release: "Reconcilliation Agreement 
Reached with Musqueam"

"Musqueam, BC reach agreement"

"Government set to announce 
Musqueam resolution"

Musqueam Declaration poster

The UEL Park & the Musqueam Band: the 
Real Story Poster

Timeline History of Aboriginal People in 
British Columbia

Fish Culture – Terminology

Oral History (Robert Point) Poster

Trout & Salmon diagram

Let's Go Fishing Poster

Go Fishing & Salmon Poster

Wooden Box with Salmon Design
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Introduction
This education kit was created in partnership with the Musqueam Band and in collaboration with 
the Richmond School District as an interactive resource on the Musqueam First Nations people, and 
particularly as it relates to their history in and around Richmond, BC. The purpose is to provide classroom 
teachers and other educators with a general overview of First Nations history in Richmond and resources 
on Musqueam connections to the area. 

There is very little information available about the Musqueam within the school education system and 
among residents of Greater Vancouver, including Richmond. Many are not aware of the centuries of 
historical connection Musqueam has with the land and resources of the lower Fraser River area, including 
the fact that Richmond resides on traditional Musqueam territory. As such, the Richmond Museum seeks 
to provide a meaningful resource to educate those about the past and present connection between the 
Musqueam and this land.

This kit includes objects, photographs, oral histories, and archival documents, many donated by the 
Musqueam Band, to provide highly-effective, hands-on tools for teachers to make the past tangible to 
their students, and to develop and hone crucial skills, concepts and knowledge. Other resources have been 
added to round out students’ understanding of Musqueam through the years, including maps, newspaper 
articles, books, and more.

Additional Notes:
•	 According to the Aboriginal Education Enhancement Branch of the Ministry of Education, since all 

schools are located on a traditional Aboriginal territory, that area should be the first focus of study. 
•	 How do the First Nations fit into your understanding of Canadian history?
•	 In your mind, what image appears when you think of the word “First Nations”?

Suggestion:
Place the objects you would like to share with your class in the wooden receptacle 
along with the “cedar shavings”. This will enhance the process of discovery!
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Connections to the BC Curriculum
This education kit is accessible for both elementary and secondary students. The following pages outlines 
the curriculum connections for elementary and secondary classes.

Aboriginal education does not necessarily need to be a separate unit of study in your classroom, and this 
education kit is a great way to infuse your lessons with Aboriginal content. For ideas on how to integrate BC 
Aboriginal content in Grades K-10, please visit Shared Learnings.

Prescribed Learning Outcomes for Social Studies

Kindergarten to Grade 1
•	 Collect information from a variety of sources and experiences.
•	 Draw simple interpretations from visual representations.
•	 Identify some characteristics of their community.
•	 Identify different occupations in their community.
•	 Describe the role of technology in their lives.
•	 Use picture maps to identify home and school within the community.
•	 Describe how they interact with different environments.

Grades 2 to 3
•	 Collect and record information from a variety of sources and experiences.
•	 Draw simple interpretations from personal experiences, oral sources, and visual and written 

representations.
•	 Describe ways members of a community meet one another’s needs.
•	 Describe the historical development of various BC communities.
•	 Demonstrate awareness of British Columbia’s and Canada’s diverse heritage.
•	 Explain the significance of Canada’s symbols.
•	 Demonstrate understanding of the use and value of money as a means of exchange.
•	 Describe the development of various BC communities in relation to their location and resources.
•	 Identify contributions of various occupations to BC communities.
•	 Describe how people interact with their environment, in the past and in the present.
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Grade 4
•	 Locate and record information from a variety of sources.
•	 Identify alternative interpretations from specific historical and contemporary sources.
•	 Describe how peoples’ basic needs are met in a variety of cultures.
•	 Identify and describe major landforms and water bodies in British Columbia.
•	 Describe how physical environment influences human activities.
•	 Demonstrate understanding of contributions of Aboriginal people to Canadian Society.

Grades 5
•	 Gather and record a body of information from a variety of primary and secondary sources.
•	 Develop alternative interpretations from varied sources.
•	 Demonstrate understanding of Canadian Culture.
•	 Demonstrate appreciation of contributions of the French, and the British to the development of 

Canada.
•	 Demonstrate the contributions of immigrants.
•	 Analyze the relationship between development of communities and their available natural resources.
•	 Analyze the influence of technology on lifestyle and work. 

Grade 6
•	 Research information using print.
•	 Demonstrate appreciation of contributions of a variety of cultures to Canada and the World.
•	 Interpret and use types of maps.

Grade 7
•	 Gather and record a body of information from primary archeological and historical evidence.
•	 Generate interpretations drawn from primary and secondary sources.
•	 Compare how various cultures meet common needs.
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This education kit includes both primary and secondary sources and it is important for students to 
understand the difference between the two before analyzing these artefacts or documents.

Primary Sources
•	 First-hand original accounts, records, or evidence about an object, person, or event

	� letters and diaries
	� personal experiences
	� interviews on tape, in print or in person
	� poems and songs from the time period
	� artefacts
	� sketches, illustrations, paintings, photographs
	� original maps
	� sculptures
	� film clips and cartoons
	� posters, pamphlets and advertisements
	� laws and proclamations, and treaties
	� census reports
	� records of court cases or legal documents

Secondary Sources
•	 An account, record or evidence derived from original or primary sources

	� reference books
	� journal articles
	� textbooks



Artefacts
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Artefacts

Why Use Objects in the Classroom?
•	 To learn about other times and cultures, especially of ordinary people or people who did not record all 

their thoughts and actions
•	 To learn about the present as the past is always a method of exploring the present and future
•	 To build connections between the past and present, which creates an understanding about change and 

continuity in history
•	 To motivate – hands-on learning is an inspiring way to learn about history as students learn from 

seeing, hearing, and doing
•	 To develop critical thinking skills – detailed examination, thorough investigation, critical analysis, 

meaningful conclusions supported by evidence
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A Framework For Investigation
The diagram below outlines a method of investigating objects and the areas to consider when examining 
objects. You may want to model this a few times with common objects in the classroom before 
encouraging students to investigate new objects independently.

OBJECT

Ask Questions

↓
Physical features Construction Function Design Value

Answers

↓
Observation ↔ Research & Knowledge ↔ Discussion

Conclusions

Source: A Teacher’s Guide to Learning from Objects, (1990), English Heritage
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Strategic Questioning
Even the most ordinary object can reveal a range of information if you learn to look hard and ask the right 
questions! This is a good introduction to using objects.

Take the chair you are sitting on…
•	 Is it comfortable? Why? Why not?
•	 What is it made of? How do you know?
•	 Why do you think these materials were chosen?
•	 What does it smell like? 
•	 What do those smells tell you about it?
•	 Has it ever been repaired? How? Why?
•	 Is it clean? Who cleans it, and what do they use?
•	 Is it decorated in any way?
•	 Does it match anything else in the room?
•	 Why are you sitting on that particular chair? Was it the only one available or did you choose it? 
•	 Who bought the chair? Why did they choose this type? Is it the same or different from the other chairs 

in the room?
•	 Are the other chairs being used for other purposes?
•	 Have you looked underneath the chair yet, or run your fingers down the side of it? Does this alter any 

of your answers?
•	 Now some more questions of your own! 

Can you see the range of questions an ordinary household object can raise? 

Can you see how much the answers tell you about your society, its tastes, preferences, aesthetics, design 
sense, level of craftsmanship, standard of living etc? 

Imagine if the chair was found 100 years from now. What would people be able to find out about us?

Now you can group the questions into categories according to what aspect of the object you are concerned 
with.
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General Activities for Using 
Objects in the Classroom
Grouping Skills
Find the students a group of objects and have them choose criteria by which to sort the objects, e.g. 
colour, size, materials, etc. In each case, they must name the individual item, sort and label the group 
appropriately.

Story/Drama
Use a set of artefacts to illustrate a story or invent a play that would reveal something about the artefacts 
(function, era, value etc.). Have students do the same.

Art
Use artefacts as models in the art program. The material, function, decorative motif and so on may be 
explored in a variety of artistic methods.

Cultural Themes
Look at artefacts to form cross-cultural comparisons. What do we use instead of this tool/instrument 
implement/apparel? Describe differences and similarities – never assume they had the same meaning/
significance in each culture.

Exhibits
Have the students bring in some of their collections from home and create their own display or exhibit. 
Such elements as label-writing, graphic interpretation, mount making can be investigated prior to setting 
up the exhibit. They can use the rules of handling artefacts when setting up a display of their collections. 
A visit to the Museum would be beneficial to discuss the conscious choices museums make when 
constructing an exhibit.

Conservation
How many of us have left our bike out in the rain later to find it rusted? Or left a computer or laser disk in 
the sun or cold later to find it no longer useful? Use these two examples to begin a discussion around the 
causes of damage to objects. Make a list of the factors leading to the deterioration of objects. The should 
include light, heat, and so on.

(Source: A Teacher’s Guide to Learning from Objects. (1990). English Heritage)
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50 Ways to Look at a Big Mac Box
The following activity was developed when McDonalds used polystyrene boxes to serve their hamburgers. 
Today they use greaseproof paper. To study a Big Mac box today you would have to visit a museum to see 
one! The 50 ways to look can be applied to any object you are studying -simply substitute your object for 
the Big Mac box. In some questions, you will have to get a bit creative to apply them to your object! 

1.	 Smell it. 

2.	 Taste it. 

3.	 Feel it all over. 

4.	 Does it make a noise? 

5.	 What are its measurements? Height? Weight, diameter? 

6.	 Describe its shape, colour and any decoration. 

7.	 Can you write a description of it that would give a clear picture to someone who has never seen a Big 
Mac box? 

8.	 Why is it the size it is? 

9.	 Are all McDonald's boxes the same size? 

10.	Have the sized of McDonald's boxes changed over the years; why have they discontinued their use? 

11.	How much has the box's shape been determined by its material, methods of construction and the box's 
function? 

12.	Why isn't the box plain white (or black or purple)? 

13.	What is the function of the decoration? 

14.	What does the lettering tell you? 

15.	Why are symbols, logos and trademarks so important to us?

16.	How much is the name 'Big Mac' a reflection of the fashions of our time? 

17.	What does the circled R (®) signify? 

18.	What material was used to make the box? 

19.	What raw material was used to produce this material? 

20.	Is this a renewable resources? 

21.	What does this say about attitudes towards conservation? 

22.	Why was this particular material chosen? 

23.	What are its advantages, its disadvantages? 

24.	How might the box have been different if a different material had been used? 

25.	What can you learn form looking at the box and the lettering about how the box was made? 

26.	When do you think lettering was applied? 
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27.	Have you ever seen anything like this being made? 

28.	Is the box well designed? 

29.	Does it work well for the purpose for which it was designed? 

30.	How might the design be improved? 

31.	If someone fifty or one hundred years ago had designed a container for a hamburger, how it be done 
differently? 

32.	Did people eat hamburgers then? 

33.	What might the hamburger container of the future be like? 

34.	What does the number on the inside bottom of the box signify? 

35.	Is this a clue as to what the box was made? 

36.	Where was the box made? 

37.	What did these boxes replace? 

38.	Why not just serve a hamburger on a plate? 

39.	What does a Big Mac box tell us about the people who use it, the people who pass it out and our 
society in general? 

40.	Show the Big Mac box to as many people as you can in 10 minutes. How many people failed to 
recognise the box? What does this tell you? 

41.	Would you get this response in Beijing, Moscow Auckland, Perth or Alice Springs? What does this tell 
you? 

42.	Where is the headquarters of McDonald's? What does this tell you? 

43.	Do you deserve a break today? 

44.	How many of these boxes are used across Australia every day? 

45.	For how long is each box actually used? 

46.	What is done with them after they have been used? 

47.	Why do you find Big Mac boxes on pavements, in parks and on beaches? 

48.	Is there anything that could be done to recycle these boxes? 

49.	Is there anything that could replace them? 

50.	What do you think is the single most significant thing about a Big Mac box? Why? 

And now, imagine that you are a Big Mac box and write the story of your life.

Source: Durbin, G., Morris, S. & Wilkinson, S. (1990) A Teachers Guide to Learing from Objects, English Heritage, pp24–25.
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Artefacts in the Kit
There are a few ways to analyze the artefacts in the kit:

1.  General Activities for Using Objects in the Classroom (Hook or Prep)
These activities work particularly well for younger students. You may also want to use one of these 
activities as a “hook” to engage students before analyzing the actual artefacts. Finally, use one of these 
activities with a common classroom object to prepare students for working with the actual artefacts.

2.  Analyze artefacts as a class (limited class time)
Analyze the artefacts as a class using the “Strategic Questioning” or “5 Ws” model. Start with general 
observations, such as the physical properties of the object. Then build on this knowledge with more 
analytical questions, for example, the its purpose.

Focus on: the process of investigation and using evidence to support their answers

3.  Analyze artefacts in small groups (1-2 classes)
In small groups, students are given an object to analyze using the “Analyzing Artefacts” worksheet as a 
guide. Don’t forget your gloves! Present results of the investigation in a written report, oral presentation, or 
in a class discussion.

Extension: Research questions that were raised and present their findings in a written or oral report. 

Focus on: the process of investigation, using evidence to support their answers, and working cooperatively 
to reach conclusions.
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Net Needle

What:
is it made of? Elk bone in the past, moose bone 
or plastic in the present.

else would be used with it? Fishing nets and 
twine. The twine is wound round the prong in 
the middle of the needle.

does this tell you about the size and structure 
of the item it was used on? Generally the size of 
the needle was in proportion to the size of the 
holes in the nets.

does it tell us about early times in Richmond? 
Fishing was an important industry. Early 
fishermen made new nets or repaired old ones 
using a needle like this one. It would take about 
one and a half months to make a new net.

How:
does its size compare with similar ones used 
around the home today? It is much bigger than 
sewing or darning needles.

is it different from what we would use today? 
Fishermen still use net needles today but they 
are made of plastic.

Why:
was mending important? So the fish don’t 
escape through the holes in the net!

was this particular one kept? To remember 
what net needles used to be like.

When:
would it have been used? c. 1900’s. Similar 
plastic ones are still used today.

Where:
would you use it? In the off-season (winter) 
fishermen were on shore to mend.

was this done? Fishermen repaired nets in 
net lofts where they spread out their nets 
(see picture in kit). You can still see nets being 
repaired near Britannia Heritage Shipyard in 
Steveston.

What is it?
A net needle was used for mending nets, 
especially during the winter in preparation for 
the upcoming fishing season.

See Indian Fishing by Hilary Stewart, page 84, for diagrams of 
different net needles. 
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Cork

What:
is it made of? Wood, probably cedar.

could you compare it with? Plastic buoys you 
see on the beach that prevent boats from 
coming too close to shore.

does it tell us about early times in Richmond? 
Musqueam First Nation’s people incorporated 
their natural environment into every facet of 
their lives.

How:
was it used? It was sewn with the net needle 
and twine, interlinking the cork line and 
fishing net.

different from what we use today? Our 
Musqueam people carved the corks from wood, 
today cork or plastic is used.

Why:
might it be made out of this material? Cedar is 
one of the most important natural resources of 
the Musqueam.

is one of the corks black? Covered with tar.

might it have fallen out of use? Cork lasts 
longer, and can be mass produced.

When:
would it have been used? 1920s-60s

did it stop being used? Still in use, but usually 
made of plastic today.

Who:
would have used this? First Nations Fishermen.

What is it?
A cork was interlinked with a cork line and the 
fishing net, to keep the net a drift on the river.
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Hand Bailer

What:
is it made of? Cedar bark.

does it feel like? Rough.

does it tell us about early times in Richmond? 
Musqueam First Nation’s people incorporated 
their natural environment into every facet of 
their lives.

How:
was it made? By folding up and pleating the 
ends of a piece of bark.

was it used? It was turned on it side and 
scooped the water of the skiff.

Why:
was it made from this substance? Cedar was 
Musqueam’s most important resource.

might it have fallen out of use? Due to mass 

production.

Who:
would have used this? Fishermen and travellers 
on canoes.

would have benefited from this? Early settlers 
who were unaccustomed to living conditions in 
this area.

What is it?
A hand bailer was used by the Musqueam and 
the Coast Salish to scoop excess water out of 
the skiff.

See Cedar by Hilary Stewart, pages 120-121, for a diagram of 
making a canoe bailer of bark.
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Wooden Skiff

What:
is it made of? Wood, probably cedar.

do you notice about the shape? It is ideal for 
steering on the River’s current.

does it tell us about early times in Richmond? 
Musqueam First Nation’s people incorporated 
their natural environment into every facet of 
their lives.

How:
was it used? By navigating with oars, 
Musqueam fishermen could fish along the 
Fraser River.

might this replica or model differ from an actual 
skiff? Bigger, so it could fit a few fishermen and 
their catch; carved from cedar; designs.

is it shaped? Flat bottom, curved, pointed.

Why:
was it made from this substance? Musqueam 
fishermen utilized their natural environment.

is it shaped this way? It can cut through the 
water and strong currents.

might it have fallen out of use? Due to mass 
production.

Who:
would have used this? Fishermen.

would have benefited from this? Early settlers 
who were unaccustomed to fishing along the 
Fraser River.

What is it?
A wooden skiff used by Musqueam fishermen 
to fish along the Fraser River.
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Canoe

What:
is it made of? Wood, probably cedar.

do you notice about the shape? It is ideal for 
steering on the River’s current.

does it tell us about early times in Richmond? 
Musqueam First Nation’s people incorporated 
their natural environment into every facet of 
their lives.

How:
was it used? By navigating with oars, 
Musqueam fishermen could fish along the 
Fraser River. The Musqueam likely used canoes 
pre-contact, and began using wooden skiffs 
post-contact.

might this replica or model differ from an actual 
canoe? Bigger, so it could fit a few fishermen 
and their catch; carved from cedar; designs.

is it shaped? Flat bottom, curved, pointed.

Why:
was it made from this substance? Musqueam 
fishermen utilized their natural environment.

is it shaped this way? It can cut through the 
water and strong currents.

might it have fallen out of use? Due to mass 
production.

Who:
would have used this? Fishermen.

would have benefited from this? Early settlers 
who were unaccustomed to fishing along the 
Fraser River.

What is it?
A wooden canoe used by Musqueam fishermen 
to fish along the Fraser River, likely more 
popular during pre-contact.

See Cedar by Hilary Stewart, pages 48-57, for more 
information about canoes, and pages 57-59 for more 
information about paddles.
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Fishing Net

What:
is it made of? Nylon and rope.

do you think it used to be made of? Spun nettle 
or cedar (“net” is derived from “nettle”) for the 
net, and bent vine maple for the hoop.

does it tell us about early times in Richmond? 
Musqueam First Nation’s people incorporated 
their natural environment into every facet of 
their lives.

else is it used with? Net needles to mend the 
nets, wooden floats or corks.

How:
was it made? An ancient skill, the size of the 
mesh must differ according to the species 
of fish to be caught. Nets are measured and 
knotted by hand.

do you know how to make one? Net-making is a 
skill that is passed down from one generation to 
the next.

do you spin nettle fibre for netting? Lengths of 
prepared fibres coiled into basket are pulled 
out and spun (a) by rolling on thigh with palm 
of hand or (b) by using a spindle rotated on the 
thigh or leg by rolling.

Why:
is there a hoop around the net? To dip out or 
scoop up fish massed in migratory schools or 
congregated in a trap or dam.

was it made out of vine maple? This material 
will bend into a hoop shape without steaming.

is this important? Dried, smoked fish is an 
important part of their diet and an important 
source of protein.

Who:
would have used this? Fishermen.

What is it?
A fishing net used by the Musqueam to fish 
along the Fraser River

See Indian Fishing by Hilary Stewart, pages 79-97, for more 
information about fishing nets. 
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Analyzing Artefacts Worksheet
1.	 Type of artefact: Describe the material from which it was made:

____________________________________________________________________________________

____________________________________________________________________________________

2.	 Special qualities: Describe how it looks and feels: shape, colour, texture, size, weight, movable parts, 
anything printed or written on it.

____________________________________________________________________________________

____________________________________________________________________________________

3.	 Uses of the artefact:

a)	 What might it have been used for?____________________________________________________

____________________________________________________________________________________

b)	 Who might have used it?____________________________________________________________

____________________________________________________________________________________

c)	 Where might it have been used?______________________________________________________

____________________________________________________________________________________

d)	 When might it have been used?_ _____________________________________________________

____________________________________________________________________________________

4.	 What does the artefact tell us?

a)	 What does it tell us about technology at that time?

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

b)	 What does it tell us about the life and times of the people who used it?

____________________________________________________________________________________

____________________________________________________________________________________

c)	 Name a similar item today:_ _________________________________________________________



Documents
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Analyzing Historical Documents
Historians use different types of primary sources when studying the past. Different primary sources were 
created for different reasons. Knowing the different types of primary sources will help you better evaluate 
the reliability of the source.

Some primary sources are published documents. They were created for large audiences and were 
distributed widely. Published documents include books, magazines, newspapers, government documents, 
non-government reports, literature of all kinds, advertisements, maps, pamphlets, posters, laws, and court 
decisions.

Remember, just because something was published does not make it truthful, accurate, or reliable. Every 
document has a creator and every creator has a point of view, blind spots, and biases. Even biased and 
opinionated sources, however, can tell us important things about the past.

The following are a set of documents related to the Musqueam and a worksheet to guide your analysis. 
When you are finished, you may want to discuss your analysis as a class or present your analysis in a report.

From the Benchmarks of Historical Thinking (Centre for the Study of Historical Consciousness): 
histori.ca/benchmarks/concept/primary-source-evidence

The litter of history —letters, documents, records, diaries, drawings, newspaper accounts and other bits 
and pieces left behind by those who have passed on — are treasures to the historian. These are primary 
sources that can give up the secrets of life in the past. Historians learn to read these sources. But reading a 
source for evidence demands a different approach than reading a source for information. 

The contrast may be seen in an extreme way in the difference between reading a phone book — for 
information — and examining a boot-print in the snow outside a murder scene — for evidence. When we 
look up a phone number, we don’t ask ourselves, “who wrote this phonebook?” or “what impact did it 
have on its readers?” We read it at face value. The boot print, on the other hand, is a trace of the past that 
does not allow a comparable reading. Once we establish what it is, we examine it to see if it offers clues 
about the person who was wearing the boot, when the print was made, which direction the person was 
headed, and what else was going on at that time.

A history textbook is generally used more like a phone book: it is a place to look up information. Primary 
sources must be read differently. To use them well, we set them in their historical contexts and make 
inferences from them to help us understand more about what was going on when they were created.
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“Say Something”: A Reading Strategy
This is a useful reading strategy to help students better understand the material and prepare them for 
more meaningful analysis. The instructions below are for pairs, but can be adapted for a class or small 
group activity. Alternatively, use these strategies for individual reading and have students record their 
thoughts in a journal.
•	 With your partner, look over the piece of text and decide together how far you will read silently before 

stopping to “say something” – the ‘something’ might be a question, a brief summary, a key point, an 
interesting idea or a new connection.

•	 Once you have reached the chosen stopping point, both partners “say something”.
•	 Continue the process until the selection is completed.

Prompts:
•	 I think that …
•	 Why did …
•	 At first I thought … but now I think …
•	 This is confusing because …
•	 I like this part because …
•	 This reminds me of …
•	 I wonder if …
•	 Do you think that …
•	 I don’t like this part because …

Source: Wellman, B. and L. Lipton (2004). Data-driven dialogue: A facilitator’s guide to collaborative inquiry. MiraVia, LLC: 
Sherman, CT.
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Analyzing Historical Documents Worksheet
1.	 Type of document (Check one)

 Newspaper	  Press Release
 Letter	  Report
 Patent	  Advertisement
 Memorandum	  Government Record
 Map	  Census Report
 Telegram	  Other_____________________________________________

2.	 Unique physical characteristics (Check one or more)
 Interesting letterhead	  Notations
 Handwritten	  Other_____________________________________________
 Typed	  Other_____________________________________________
 Seals	  Other_____________________________________________

3.	 Date(s) of document:___________________________________________________________________

4.	 Author or creator of the document:_______________________________________________________

5.	 Position (Title):________________________________________________________________________

6.	 Who is the audience (who was the document written for?)____________________________________

____________________________________________________________________________________

7.	 Document information (write your answers on a separate sheet of paper)
	� List three things the author said that you think are important.
	� Why do you think this document was written?
	� What evidence in the document helps you know why it was written (include quotes from the 

document)?
	� List two things the document tells you about life for the Musqueam at the time it was written.
	� Write a question to the author that is left unanswered by the document.



























































Photographs
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Analyzing Historical Photographs
Historians use different types of primary sources when studying the past.  Different primary sources were 
created for different reasons.  Knowing the different types of primary sources will help you better evaluate 
the reliability of the source.

Photographs can be primary sources.  These images capture a moment in time and can convey quite a 
powerful message without using any words. Some of the most important events in history conjure up very 
specific images in people’s minds. One must be very careful with photographs because they are simply a 
snapshot of a moment and cannot be taken as representative of the time. For example, one photo of a 
Musqueam man fishing does not necessarily mean that all Musqueam men fish, but simply that this one 
does.

As with the published documents you analyzed earlier, every photograph has a photographer, and every 
photographer has a point of view, blind spots, and biases.  Sometimes, what is not captured on film can tell 
us a lot about history.

The following pages are designed to encourage a more meaningful analysis of photographs. We 
recommend that you discuss how photographs can be unreliable using the following examples first. Then, 
apply your newfound awareness of how photographs can “lie” to your analysis of Musqueam imagery and 
of images around you.
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Analyzing Historical Photographs
“While photographs may not lie, liars may photograph”

Photographic evidence may be unreliable in four ways:

1.	 Staged Photographs: Photographers may arrange subjects or objects in a photo in order to deliver a 
particular message

2.	 Unrepresentative Images: Photographs may depict an atypical situation or event, one which is not 
representative of the people or circumstances shown

3.	 Altered Photographs: Photographs may be deliberately altered now that digital technology allows us to 
move people from one location to another, place or remove objects in the photo, etc.

4.	 Selective Focus: Photographs may exclude important aspects of a situation

Source: Penney Clark, “Training the Eye of the Beholder: Using Visual Resources Thoughtfully”, The Canadian Anthology of Social 
Studies.
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Example: Staged Photograph

Nez Perce warrior on horseback, 1910

Edward S. Curtis, who photographed tribes from Alaska to the American Southwest, used wigs and 
costumes, as well as other props, so his subjects would appear as he imagined Native people would have 
looked before being affected by white culture.

Why do you think the photographer chose to stage photos of Native people?
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Example: Unrepresentative Images

Chief Red Cloud (Makhipiya-Luta) Sioux Chief

Early photograph technology helped contribute to the stereotype of the grim, stoical image of the First 
Nations, particularly that of chiefs. Exposure times were longer than they are today, and subjects had to 
keep themselves and their expression motionless for up to a minute. In this case, the camera has created 
rather than captured unrepresentative images – and as a result, a misleading impression is established.

What is the intended or unintended impression you have of this man when you study the image? 
How does this confirm or challenge the stereotype of First Nations, particularly men?
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If Photographs Could Speak: Suggested 
Activities For Analyzing Photographs

Staged Photographs
Examine a family album. What are some examples of staged photographs where the subject(s) of the photo 
are asked to pose in a certain way. What is the purpose of this? What assumptions might be drawn based 
on these photographs?

Unrepresentative Images
Role-play particular historical events while another student takes photographs at particularly dramatic 
moments. Have students examine the photographs and discuss what they convey about the event and 
what is misleading

Altered Photographs
Apply two L-shaped frames to photographs from magazines and newspapers in various ways in order to see 
firsthand how the meaning of the photograph can be altered by cropping.

Selective Focus
Students can take their own photographs to help them understand that photographs are a selective view of 
the world
•	 Assign a word which describes a quality of their community – then take a photograph that captures 

that particular quality.
•	 Tape photographs and captions separately and have class members guess which caption belongs with 

each picture.
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Analyzing Historical Photographs Worksheet 1
1.	 List all of the nouns (people, places, and objects) you see in the photo.

2.	 Choose 3 to 5 key nouns from your list and write them below.

3.	 List at least one adjective to describe each of your underlined key nouns.

4.	 Briefly describe personal feelings you have when you focus on each of the key nouns.

5.	 Imagine yourself in the photo. Make notes about where you would be, what you would be doing, who 
would be involved with you and how you might interact with them.

Where? What? Who? How?

Now imagine yourself as part of the photograph. Using steps 1-5, create a fictional story about what your 
involvement is with the photo. Be sure to include what you were doing there, how you interacted with the 
people and the environment, and your feelings that day. 
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Analyzing Historical Photographs Worksheet 2
Step 1: Observation
Study the photo. Look at the whole photo and the individual parts.

List your observations below.

People Objects Activities

Step 2: Inferences (educated guess)
Based on what you have observed, make three inferences. List three things you believe were facts based on 
the information from this photo.

1.	 ____________________________________________________________________________________

2.	 ____________________________________________________________________________________

3.	 ____________________________________________________________________________________

Step 3: Questions

1.	 What questions does this photo raise in your mind?

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

2.	 Describe the mood of the image. Use specific details from the photo to support your answer.

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________



Musqueam xwməθkwəəm:  People of the River Grass

Richmond Museum - Teacher Manual	 66

British Columbia Archives, Photograph #58014.

1913 - A view of First Nations employee housing at Imperial Cannery.  
British Columbia Archives, Photograph #E-05070.
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1910 - Photograph of man and woman in small fishing boat on the Fraser River.  
City of Richmond Archives, Photograph #1978 34 47.
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1913 - Photograph of two North American Indian women walking along the boardwalk in Steveston eating ice cream.  
City of Richmond Archives, Photograph #1977 16 1.
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Rehanging a salmon seine net in BC Packers' No. 2 Road net loft, c.1978-79 with Ron Sparrow Jr. at centre back and cousins Brent 
Sparrow, far left and Rick Sparrow in the blue shirt.  
Photographer Leona Sparrow. Collection Leona M. Sparrow.
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Six boats owned by Sparrow family members fishing for salmon near the mouth of the Qualicum River, fall, 1978.  
Photographer Leona Sparrow. Collection Leona M. Sparrow.
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1915 - Photograph of North American Indian cannery workers taking a lunch break, showing cannery buildings in background.  
City of Richmond Archives, Photograph #1978 34 15.
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ca. 1910 - Photograph depicts First Nations people rowing a gillnetter. 
City of Richmond Archives, Photograph #1985 4 32.
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British Columbia Archives, Photograph #57615.
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British Columbia Archives, Photograph #59836.
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Ron Sparrow Jr. working on a salmon seine in BC Packers' No. 2 Road net loft, Steveston, c.1978-79. 
Photographer Leona Sparrow. Collection of Leona M. Sparrow.
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Ed Sparrow mending net with grandchildren, Musquem c.1970s. 
Collection of Leona M. Sparrow.
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The brand new Native Spirit, Ron Sparrow Sr.'s first aluminium seine boat, on the Fraser River, c.1970-75. 
Collection of Ron and Vi Sparrow.
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Vancouver Public Library, Special Collections, VPL 12826.

The Native people of the Fraser River delta were Halkomelem speaking Coast Salish Indians who currently 
reside at Musqueam and Tsawwassen. The Coast Salish were once the largest group of Indians north of 
California, until 1782 when a smallpox epidemic decimated the population, killing ¾ of the Coast Salish.

Prior to 1781, Coast Salish life was very different. Rights to the resources of Richmond were held by families 
who now live at Musqueam, Tsawwassen and Langley.

In Richmond, there were various types of Coast Salish settlements. Permanent housing sites were 
predominately cedar plank shed type houses occupied by extended families. The permanent residence is 
where the traditional family burial grounds would be located.

The Coast Salish would move residence for each seasonal harvest. For the spring time herring and shellfish 
harvests, they would move to the spring camps and live in temporary lean-to shelters. The summer and 
early fall salmon migrations would involve another move, to the traditional family salmon fishing sites. 
The summer fishing villages were often large and had a more permanent cedar plank housing. Periodically 
during the year, people would return to their permanent houses to store preserved food. By the end of 
November, the Coast Salish would return to their permanent houses for the winter ceremonial season.

Source: Steambox, Boardwalks, Belts and Ways: Stories from Britannia. Compiled and edited by Marie Bannister and Marilyn 
Clayton



Unit Plans
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Unit Plans Based on the Kit
The following pages contain a comprehensive unit on the Musqueam using the education kit as a guide. A 
lot of thought has been put into creative a unit plan that uses the kit to its full potential. That being said, 
feel free to pick and choose lessons to fit into an existing unit plan on First Nations. Alternatively, you may 
want to add additional lessons on analyzing historical documents and analyzing historical photographs.

This unit plan was designed to be adaptable to any classroom, elementary to intermediate to secondary. 
Some lessons are necessarily vague to allow teachers to adjust it as they see fit. Primary classes may want 
to modify the lessons so that artefacts are analyzed as a class and the research project is carried out as 
a group activity. Intermediate classes may be comfortable analyzing the artefacts and carrying out the 
research in small groups.

You may also want to contact the Musqueam community directly about your interest in teaching this unit 
and perhaps they can provide you with additional resources.
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Lesson One

Objectives:
•	 Analyze the complexity of “First Nations” as a concept and be able to discuss the stereotypes and myths 

surrounding it.
•	 Describe Musqueam First Nations settlement in Richmond (pre-contact), some of the problems they 

faced and the solutions they found.
•	 Generate specific questions and/or broad inquiries for research on the Musqueam nation.
•	 Understand the concept of “artefact” and the handling of artefacts.

1.  Class Discussion on Stereotypes
•	 Have students draw (in two or three minutes) the first thing that comes to mind when you say the 

words “First Nations”
•	 Pin up all the drawings and let everyone have a look. Use the pictures to begin a discussion on what 

stereotypes are and what stereotypes we hold. Do Fishermen fit into this label in certain circumstance? 
What is the difference between a First Nations person and an Immigrant? 

•	 You may not come to any conclusive answers but the objective is to come up with a working definition 
to use in your unit but with the realization that labels are flexible.

2.  Preparation for working with artefacts
•	 What are artefacts? A physical object produced, shaped, or adapted by human workmanship. These 

objects are collected by museums as artefacts, to be protected and to educate the public.
•	 How to handle artefacts? See “Handling Artefacts”.
•	 This would also be a good time to discuss primary and secondary sources.

3.  Examining an artefact as a class: Wooden Skiff
•	 Why did Musqueam Natives use wooden skiffs? The light weight skiff was easy to manoeuvre in the 

currents of the Fraser River. 
•	 Look at a picture of the skiff; discuss some of the benefits and problems they may have faced and the 

solutions they found.

Alternative: Use “Strategic Questioning” model or “Analyzing Artefacts” worksheet to scaffold next day’s 
activity

Extension: Analyze a historical document or a historical photograph. Compare the tools we use to analyze 
artefacts, with those we use to examine historical documents & photographs.
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Lesson Two

Objectives:
•	 Understand why artefacts are important to conserve for the future.
•	 Use specific techniques to analyze artefacts.
•	 Answer some questions on their “hot topic” by looking closely at the artefacts.
•	 Record questions they still need to research.

1.  Analyzing Artefacts
•	 Divide the class into groups and give each group an “Analyzing Artefacts” worksheet, a pair of gloves, 

and an artefact. Remind students to handle objects with gloves and remember techniques from 
previous class.

•	 Each member of the group should come up with one question they have after analyzing their artefact. 
This will form the basis of their research project.

•	 Use magnifying glasses or cover parts of the artefact to encourage closer examination.

2.  Class Discussion
•	 Point out that this is the process that many historians use when examining objects for the first time. 

What was difficult? What was fascinating?
•	 Line up the artefacts so the class can see them together. What is similar? What is different? What does 

this tell us about Musqueam culture? What has stayed the same, what has changed? What does this 
tell us about change and continuity in history?

•	 What questions did groups come up with. Students are to use their question as the basis for an 
investigative project next class.
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Lessons Three, Four & Five

Objectives:
•	 Use a variety of sources to collect information to answer an investigative question.
•	 Generate ideas on how to present information in a creative way to their peers.
•	 Use a negotiated checklist of the criteria for assessment of their presentation to guide its planning and 

preparation.

1.  Research project
•	 Distribute resources from the kit that are relevant to their research topic to each group or point 

students.
•	 They are given time to study these materials and see how many of the questions for their topic they 

can answer now.
•	 Time in the library or on the computer will help students find a lot of what they are looking for, but the 

best source of information is held by the Musqueam themselves so arrange to have a guest speaker 
from the community speak about the culture and answer questions.

2.  Presenting their research
•	 Begin to brainstorm how to present their findings to the class. They can use any format they like, or you 

can focus them by providing a format. 
•	 You could also have them pick a format randomly out of hat for further challenge. They need to make 

sure they have enough information for the format that they pick. 
•	 If they don’t, they either have to do more research or pick another format. They could:

	� invent a play or role-play
	� perform a debate
	� tell a story
	� make a timeline
	� make an advertisement
	� do a quiz or game show
	� make posters
	� write diary entries (as a Native or a non-Native)
	� make an exhibit display
	� do a TV show or interview
	� produce a film
	� produce a newspaper

3.  Criteria for Assessment
•	 Negotiate the criteria for assessment of the presentations with the class. Create a checklist to make 

sure they fulfill all the criteria.
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Lesson Six

Objectives:
•	 Present their topics to their teacher and peers for assessment.
•	 Reflect on their own presentation.
•	 Receive feedback from a number of sources.
•	 Reflect on the process of gathering information and the progress they have made in the unit.
•	 Share information on various aspects of “Musqueam First Nations People”.

1.  Presentations
•	 You and the class should be assessing the presentations according to the negotiated criteria. 
•	 At the end of each presentation, students can also do a "3-2-1" – 3 things they learned, 2 things 

they found interesting, and 1 question they have. Meanwhile, the student presenter can do a self-
assessment on how they worked and on their presentation.

•	 Invite parents, administrators, and other classes to these presentations. This is a great way to provide 
recognition for the hard work your class has done and to spread knowledge about the Musqueam.

Extension:  Submit your project to the Richmond Delta Regional Heritage Fair! For more information, 
contact the Educational Programs Coordinator at the Richmond Museum: 604‑247‑8334.



Oral History
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Oral History
Aboriginal families have a unique way of sharing information and traditions known as oral history. Oral 
history is a method of sharing one's history, culture and traditions through stories and legends. The First 
Nations have used oral history as the main way of transferring knowledge from one generation to the next.

Source: http://www.edukits.ca/aboriginal/spirituality/grade1/teacher/lesson1_2.htm

For many Aboriginal groups, oral history is a way of documenting history from the beginning of time as 
they did not have a formal written history until contact with Europeans. To prevent losing these stories, 
historians and Aboriginal communities have begun recording these oral histories. Here are two stories from 
a Musqueam family – Robert Point and Marny Point – that have been recorded. Now, these stories will not 
be in danger of being “lost”.

Share these stories with your class and think about:
•	 The Musqueam have always lived on this land, but most of us have moved here from somewhere else . 

What stories does your family have about how they came to Richmond and what it was like growing up 
here?

•	 Fishing has been passed on from generation to generation in the Point family. What traditions have 
been passed down from one generation to the next? What has changed and what has stayed the same?

•	 Marny talks about fishing as an important part of her culture and her family. Is there an important 
resource or object that is important in your family?





















References/Resources
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References: Suggestions for Use
The following references are included in this kit with our  suggestions for how to make the most of them 
with your class. 

Cedar (by Hilary Stewart): The giant cedar is vital to the way of life, art and culture of the First Nations 
of the northwest coast. Through 550 detailed drawings & 50 photographs, Stewart explains the tools & 
techniques used to craft these objects and their uses. 
•	 p. 27: Legends of the origins of cedar
•	 pp. 48-57: About canoes – use with canoe artefact
•	 p. 57-59: About paddles – use with canoe artefact
•	 p. 84-92: About bentwood boxes – use with wooden box artefact
•	 p. 149: Making rope of cedar bark – use with rope artefact
•	 p. 120-121: Making a canoe bailer of bark – use with hand bailer artefact

Hands of Our Ancestors: The Revival of Salish Weaving at Musqueam (by Elizabeth Lominska Johnson and 
Kathryn Bernick): This unique text examines Salish weaving, an art-form that was nearly lost. It focuses on 
the cultural context of weaving and its revival. 
•	 p. 4: Photos of Musqueam reserve (1928; 1985)
•	 How are the weavings used in the past? How are they used 
•	 Why was weaving nearly lost? 
•	 Who does the weaving in Musqueam culture?
•	 Why do you think there are no examples of weaving in the kit?
•	 How is weaving at Musqueam different from other weaving you have done or seen?

Musqueam Reference Grammar (by Wayne Suttles): The author provides extensive documentation of the 
language traditionally spoken by the Musqueam people. It is the most comprehensive account of any Salish 
language.
•	 This reference was included to show examples of the complexity of the  Musqueam language of 

Halkomelem.
•	 Why do you think the author decided to write this book?
•	 Do you think the language is more or less complex than English?
•	 What do you notice about the way Halkomelem is written?
•	 p. 477: Halkomelem does not have separate words for siblings and cousins – what does that tell us 

about their family relationships?
•	 p. 479: Halkomelem have one term for if a relative is alive and another if the relative has died – what 

does that tell us about their family relationships?



Musqueam xwməθkwəəm:  People of the River Grass

Richmond Museum - Teacher Manual	 98

•	 p. 566: Names of Places and People – Compare a location on the Map of Musqueam Territory to 
an English map of the area. What does the name in Halkomelem tell us about the place? In groups, 
students can re-create a map of Musqueam territory and practice writing the words

Indian Fishing: Early Methods on the Northwest Coast (by Hilary Stewart): Of the many resources 
available to the First Nations of the Northwest Coast, the most vital was fish. Stewart uses illustrations to 
demonstrate the strategies & technologies used to fish.
•	 p. 13: A Tlingit myth of how the fish came into the sea
•	 p. 79-97: Nets and netting – use with fishing net and net needle artefacts

Writing the Land (NFB Production – 8 minutes): The film recreates Musqueam elder Larry Grant’s 
experience of rediscovering his language & cultural traditions. In his own words, “I am from Musqueam…
We have been here forever.”
•	 Why do you think Larry Grant was invited to be the subject of this film?
•	 Introduce the film to your class and have them write questions they hope the film will answer. Show 

the film and have students record any answers to their questions. Ask students to write any more 
questions they still have. This can form the basis of a research project or the Musqueam band can be 
contacted for some of the answers. Ask for Mr. Grant’s contact information and invite him to your class.

Musqueam through Time (Created for Musqueam Indian Band by Gryphon Productions – 20 minutes). 
Using archival photographs and personal stories, this film tells the story of the Musqueam people from the 
beginning through contact. It shows how the Musqueam has practiced and maintains strong and proud 
traditions. 
•	 This film was produced in 2010. Why is that a significant year? 
•	 Use the worksheet on the next page.
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Film: Musqueam through Time
1.	 What body of water have the Musqueam lived along?_________________________________________

2.	 What cultural group are the Musqueam descendants of?_ _____________________________________

3.	 The Musqueam were always on the lookout for invaders. What two things did these invaders want?____  
and _______________________________________

4.	 In 1824, who was the first European to come overland and down the river to one of the Musqueam 
villages?______________________________________________________________________________

5.	 The Musqueam had encountered other European explorers before, who were they?

______________________________________  and __________________________________________

6.	 What are traditional Musqueam blankets made of?___________________________________________

7.	 What objects can be made by weaving cedar bark?_ __________________________________________

8.	 How were the Musqueam able to continue practising their cultural traditions despite the ban on 
potlatches?___________________________________________________________________________

9.	 Summer potlatches recognized special occasions. Name as many as you can. 

____________________________________________________________________________________

10.	How does Howard Grant describe how it felt to be at a summer potlatch? 

____________________________________________________________________________________

11.	What part of Richmond do you see behind the fishermen in their boats? 

____________________________________________________________________________________

12.	What are the fisheries officers from Musqueam responsible for? 

____________________________________________________________________________________

13.	Who is the other First Nation that the Musqueam fisheries officers work with? 

____________________________________________________________________________________

14.	What Aboriginal rights did the Sparrow Case protect?_________________________________________

15.	What kinds of artefacts can be found through archaeological digs in Musqueam territory?

____________________________________________________________________________________

16.	Why are there welcome figures at YVR?_ ___________________________________________________
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Film: Musqueam through Time (ANSWER KEY)

1.	 What body of water have the Musqueam lived along? Fraser River.

2.	 What cultural group are the Musqueam descendants of? Coast Salish.

3.	 The Musqueam were always on the lookout for invaders. What two things did these invaders want? 
Slaves and resources.

4.	 In 1824, who was the first European to come overland and down the river to one of the Musqueam 
villages? Simon Fraser.

5.	 The Musqueam had encountered other European explorers before, who were they? Captain Vancouver 
and Galiano.

6.	 What are traditional Musqueam blankets made of? Mountain goat wool.

7.	 What objects can be made by weaving cedar bark? Baskets, bailers and mats (there is an example of a 
bailer in the kit).

8.	 How were the Musqueam able to continue practising their cultural traditions despite the ban on 
potlatches? Priests would only come in the summer, so Summer Ceremonies were joined with Winter 
Ceremonies.

9.	 Summer potlatches recognized special occasions. Name as many as you can. Marriages, namings, 
memorials, coming of age.

10.	How does Howard Grant describe how it felt to be at a summer potlatch? It was like you could see with 
your ears and hear with your eyes.

11.	What part of Richmond do you see behind the fishermen in their boats? Steveston.

12.	What are the fisheries officers from Musqueam responsible for? To make sure that the right salmon 
stocks are being fished.

13.	Who is the other First Nation that the Musqueam fisheries officers work with? Tsawwassen.

14.	What Aboriginal rights did the Sparrow Case protect? Right to fish.

15.	What kinds of artefacts can be found through archaeological digs in Musqueam territory? Jewellry, 
spears and arrowheads.

16.	Why are there welcome figures at YVR? When you land in YVR, you are landing on Musqueam Territory.
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Resources
Richmond Museum: The Museum offers a variety of interpretive programs and education kits that focus 
on issues of particular relevance to Richmond—Chinese/Japanese immigration to Richmond/Steveston, 
early pioneers on London Farm & in Richmond, etc. Please see school programs brochure or visit 
richmondmuseum.ca.

Contact: Educational Programs Coordinator @ Richmond Museum, 604-247-8334

Musqueam Band
musqueam.bc.ca

NFB – Spirit of the Trees Series
People of the Cedar (Northwest). The tribal nations of Alaska and the Pacific Northwest consider the 
cedar essential to life, equal only to the salmon. This segment features many traditions that have 
evolved from community life in the forest: carving, basket making, weaving, making cedar clothing and 
gathering. 28 min.
collection.nfb.ca/film/spirit_of_the_trees_people_of_the_cedar
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Guest Speakers / Contacts
Barb Dawson

(h) 604-271-2601  |  (c) 604-833-0951  |  ravensnest2784@hotmail.com

Roberta Price, First Nations Awareness Speaker
Coast Salish Snuneymuxw (Nanaimo) and Cowichan Tribes

(c) 604-842-7563  |  priceroberta@yahoo.ca 

Many of the artefacts you find in the kit were designed & crafted by members of Musqueam. Please 
contact them for more information about a specific object.

Vivian Campbell (Cedar and Weaving)......................................................................................... 604-263-9949

Richard Campbell (Cedar Carving)................................................................................................ 604-266-0570

Debra and Robyn Sparrow (Weaving).......................................................................................... 604-261-5156

Bill Bousquet (Bone Carving)........................................................................................................ 604-644-7719

Additional contacts:
Jill Campbell (Musqueam Language)............................................................................................ 604-263-3261

Musqueam Fisheries Department (Salmon Roe)......................................................................... 604-263-3261




